
your textbook, The World, 

by Felipe Fernandez-

Armesto.  We will also cov-

er the contents of Jeremy 

Cohen’s Christ Killers, 

which reviews the role of 

the Passion in Jewish-

Christian relations from 

the beginning to the Refor-

mation.  Cohen’s work 

adds a strong reminder of 

the importance of history 

for the present.  Together, 

both textbooks provide a 

solid overview of world 

history.   

World Civilizations (HIST 

211) introduces students 

to the early histories of 

humanity around the globe 

from the beginning 

through roughly 1500.  

Various tools, including 

maps, graphs, statistics, 

and primary sources, will 

be used to address the 

historical process of com-

parative growth, humani-

ty's evolving perspectives 

about the world, and lead-

ing figures whose works 

defined those guiding ide-

as.  It is this process of 

change and the way peo-

ple have dealt with these 

changes that will be the 

foci of our examination of 

some aspects of world civi-

lizations.  We will cover 

the first 15 chapters in 

The key teaching strategy in-

volved in blending online read-

ings and associated links.  The 

student’s ultimate ability to han-

dle this spectrum of materials is 

largely contingent upon personal 

time-management skills and class 

attendance.  Students are ex-

pected to read The World 

(Pearson) by Felipe Fernandez-

Armesto and Jeremy Cohen’s 

Christ Killers (Oxford).  

 

Assessment of the Student’s 

Performance   Applying the 

traditional grading scale of “A” as 

excellent, “B” as very good, “C” 

as average, “D” as poor, and “F” 

as failing, the determination of 

the grade will be determined by 

the extent to which the student 

demonstrates a successful han-

dling of the assigned materials, 

including a basic factual 

knowledge of the topic re-

searched.  Students will be test-

ed through a midterm and final 

examination composed of essay 

questions presented in class and/

or in this syllabus.   

Course Description 

I N S I D E  T H I S  

I S S U E :  
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Outcomes 

Grading Ru-

bric 

3-

5 

6 

Academic 

Misconduct 

& Disabilities 

Accommoda-

tion 

8 

Instructor 

(Email: da-

vid.meier@dic

kinsonstate.ed

u) 

9 

Teaching Strategies  

D I C K I N S O N   

S T A T E   

U N I V E R S I T Y  

World Civilizations to 1500 
S Y L L A B U S  H I S T  2 1 1 — F A L L  2 0 1 3 —  T R  1 0 - 1 1 : 1 5  —  K L E I N  2 1 8  

S P E C I A L  

P O I N T S  O F  

I N T E R E S T :  

 For this 

course,  

history is 

about people. 

 Examine the 

Implications 

of “Why?” 

 Unexamined 

history is a 

lost heritage. 

 Students are 

expected to 

use DSU 

email for 

official corre-

spondence, 

namely, @my. 

dickinson-

state.edu. 

mailto:david.meier@dickinsonstate.edu
mailto:david.meier@dickinsonstate.edu
mailto:david.meier@dickinsonstate.edu
mailto:david.meier@dickinsonstate.edu
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A wise man will 

make more 

opportunities than 

he finds.   

 

- Francis Bacon 

Giorgio Vasari 

Institutional Learning Outcomes  

Course Student Learning Outcomes 

Department Student Learning Outcomes 
Specifically, World Civiliza-

tions to 1500 (HIST 211) 

serves most of Departmental 

learning outcomes,  

especially: 

1. Have a general under-

standing of the diverse 

cultures, religious beliefs, 

and civilizations which 

have influenced the course 

of United States and world 

history. 

 

 

 

 

 

 

2. Appreciate global diver-

sity as a positive force for 

change and growth in con-

temporary civilization.  

 

 

 

 

 

 

 

 

3. Have the basic skills to 

analyze and explain the 

inter-relations among cul-

tures that have produced 

the contemporary social, 

political, cultural, and eco-

nomic environment.  

 

tions serve also as 

outcomes which 

follow closely the 

materials presented 

in the text and lec-

ture — less materi-

Five-Six study 

questions for 

each chapter 

follow on the 

coming pages.  

These ques-

als covered in the 

Cohen book.   

Study questions for 

that book will be 

given in class.   

tual skills of inquiry, mathe-

matical reasoning, quantita-

tive and qualitative analysis, 

critical and creative thinking, 

and problem solving. 

III. Demonstrate written, 

oral, and visual communica-

tion skills, information litera-

cy, and technological skills. 

V. Demonstrate responsible 

ethical reasoning and social  

and intercultural engage-

ment. 

VI. Demonstrate advanced 

accomplishment in discipline 

specific performance. 

VII. Demonstrate integrative 

learning across the curricu-

lum. 

Specifically, World Civiliza-

tions (HIST 212) serves most 

of Dickinson State Universi-

ty’s learning outcomes, espe-

cially: 

I. Demonstrate knowledge of 

human cultures, the humani-

ties, the social sciences, the 

fine and performing arts, and 

the physical and natural 

worlds. 

II. Demonstrate the intellec-

W O R L D  C I V I L I Z A T I O N S  T O  1 5 0 0  

Francis  

Bacon  

(1561-1626) 
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Baby Mamouth 

Chapter Learning Outcomes (1-5) 
Specifically, World Civilizations (HIST 211) provides the following learning outcomes: 

By the end of Chapter 1, students should be able to answer the following: (1) What are 
the different ways that paleoanthropologists attempt to define what a human being is? 
(2) Why did humans migrate out of Africa? What are the different possible explanations 
for this movement of peoples? (3) What was life like for people living during the Ice Age? 
(4) What may the art produced by Ice-Age cultures tell us about their societies? (5) What 
different survival strategies did hunting/foraging societies develop in order to survive in 
hostile environments? 
 
By the end of Chapter 2, students should be able to answer the following:  (1)  What are 
the plusses and minuses of the development of agriculture? (2) What is different about 
the environments of herders compared with agrarians? What relationships existed be-
tween the two types of communities? (3) How and when did farming start in different 
regions? What were the interrelationships between early farming communities? (4) 
What are the different theories for the development of agriculture? (5) Why is the devel-
opment of agriculture better seen as a climacteric than a revolution? 

 
By the end of Chapter 3, students should be able to answer the following:  (1)  What was 
the relationship between the development of agriculture and the development of cul-
ture? (2) What were the environmental surroundings of each of the four major river-
valley civilizations? (3) How did environment affect the development of civilization in 
Egypt, Mesopotamia, the Indus River valley, and in China? (4) What types of government 
and religion developed in each of these regions? (5) What types of trade and writing de-
veloped in each of these regions? 

 
By the end of Chapter 4, students should be able to answer the following: (1)  What was 
the basis for the success and failure of the Hittite, Minoan, and Mycenaean states? (2) 
What were the fundamental problems that led to the demise of Harappan culture? (3)
What led to the collapse of the Shang dynasty in China? In what ways did the Zhou con-
tinue Shang tradition, and how did they change it? (4)  What factors gave rise to civiliza-
tion in the Andean region and in Mesoamerica? What elements did these civilizations 
share? (5)  Why were the Chinese and Egyptian civilizations. 

 
By the end of Chapter 5, students should be able to answer the following: (1)  
What are the key elements found in civilizations that expanded through coloni-
zation rather than through military conquest? (2) What was the character of the 
newly resurgent Greek civilization? How did Greek and Phoenician civilization 
compare with and affect the development of cultures in the Mediterranean 
world? (3)  What were the main developments during the Zhou dynasty in Chi-
na? How did it compare with the reemergence of civilization in the Ganges valley 
and in Sri Lanka? (4) How did technological development spur changes in civiliza-
tions in Africa and the Americas? What links existed between sub-Saharan Africa 
and Asia? (5)  Why did the development of civilization in the Americas and sub-
Saharan Africa differ so dramatically from development in Eurasia? Why did cer-
tain Eurasian civilizations thrive while others collapsed during the first millenni-
um B.C.E.? 

W O R L D  C I V I L I Z A T I O N S  T O  1 5 0 0  

 

  

Homer 

http://www.brisbanetimes.com.au/news/world/shivers-of-delight-at-mammoth-find/2007/07/11/1183833598302.html
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Ashoka 

Cicero 

Chapter Learning Outcomes (6-12) 
By the end of Chapter 6, students should be able to answer the following: (1) Who were some of 

the seminal thinkers of the axial age, and where and when did they live? (2) What new types of 

thinking developed as a result of the axial age in terms of religious and political thinking? (3) How 

were developments in Greek, Chinese, and Indian science and medicine similar? (4) What were the 

four categories of axial-age sages? (5) Why were these new ways of thinking confined to relatively 

few societies? 

 

By the end of Chapter 7, students should be able to answer the following: (1) What were the con-

nections between the development of long overseas and overland trade routes and the rise of large 

empires across Eurasia? (2) What was the nature of the Persian Empire and how did it interact with 

its neighbors? (3) What was the nature of the Roman Empire and how did it interact with its neigh-

bors? (4) How did Asoka use Buddhism as a means of unifying his empire? (5) What was the nature 

of the Chinese Empire and how did it interact with its neighbors? (6) Why did some of the earliest 

large states arise in Mesoamerica and what was characteristic of these states? 

 

By the end of Chapter 8, students should be able to answer the following: (1) What was the charac-

ter of Teotihuacán civilization and how did it interact with other Mesoamerican peoples? (2) What 

was the relationship between the Germanic peoples and Rome? Why did Roman power continue in 

the East, but collapse in the West? (3) How did China recover from the collapse of the Han dynas-

ty, and what were China’s relations with its neighbors during this period? (4) How did the Islamic 

Empire rise so quickly and extensively across Eurasia? (5) What were the characters of the Sui and 

Tang dynasties? What were the connections between China and the development of states in Tibet, 

Japan, and Korea? 

 

By the end of Chapter 9, students should be able to answer the following: (1) Why did Islam, Bud-

dhism, and Christianity become world religions? (2) What role did trade and warfare play in the 

spread of these three religions? (3) What was the role of elite sponsorship in the spread of Christi-

anity and Buddhism? (4) What was the role of monasticism and asceticism in each of these religions? 

(5) In what ways did Christianity, Islam, and Buddhism accommodate themselves to local cultural 

practices? 

 

By the end of Chapter 10, students should be able to answer the following: (1) What did geography 

have to do with the transmission of culture and the development of states in sub-Saharan Africa and 

in the Americas? (2) How did the Islamic Empire bring about environmental changes across Af-

roeurasia? (3) In what ways did the states of Japan, China, and Southeast Asia develop during this 

period? (4) How did the Polynesians colonize so many of the islands of the Pacific Ocean? (5) How 

and where did Christendom expand during the eighth and ninth centuries C.E.? 

 

By the end of Chapter 11, students should be able to answer the following: (1)Why did geography 

isolate regions throughout the Americas and make the creation of long-distance networks of ex-

change difficult? (2) How did the trading networks of the Indian Ocean affect the development of 

Ethiopia, India, and Southeast Asia? (3) How did Japan react to its relative isolation on the edge of 

eastern Asia? What were its political, economic, and cultural reactions? (4) How did Western Eu-

rope react to its relative isolation on the western edge of Eurasia? What were its political, econom-

ic, and cultural reactions? (5) How did the relative connectedness of different parts of the globe 

affect the development and continuity of civilization in those areas? 

  

W O R L D  C I V I L I Z A T I O N S  T O  1 5 0 0  
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Cordoba 

Chapter Learning Outcomes (12-15) 
By the end of Chapter 12, students should be able to answer the following: (1) How did the Islamic 

world cope with the coming of the Turkic peoples? How were they integrated and what role did 

they play within the Islamic Empire? (2) What were the reasons for and what was the character of 

the crusading movement launched by Western Christendom? What did the developments of Almo-

ravid power and the ideas of Sufism do for Islam during this period? (3) How did the Byzantine 

Empire cope with threats from its neighbors? What was the character of the empire’s art and learn-

ing? (4) How did the Tang and Song attempt to cope with invaders from the steppe? What were the 

important cultural developments that occurred during the Song dynasty? (5) Which of the major 

civilizations were the most successful at coping with invasions by peoples from the steppe during 

the eleventh and twelfth centuries? Why were those cultures successful, while others were less so? 

 

By the end of Chapter 13, students should be able to answer the following: (1) What was the char-

acter of Mongol culture and society? (2) How were the Mongols able to conquer their vast empire? 

(3) How were certain areas (Europe, Egypt, India, and Japan) able to stay out of the Mongol realm? 

(4) How did the Mongols control the different regions they conquered? (5) What were the benefits 

brought by the Mongol conquests to all of Eurasia? 

 

By the end of Chapter 14, students should be able to answer the following: (1) How did climate 

change and famine affect populations throughout the northern hemisphere during the fourteenth 

century? (2) What was the plague that struck Eurasia during the fourteenth century? (3) What were 

the moral, social, and political effects of the plague on the regions where it struck? (4) How did the 

calamity affect areas that were on the boundaries of the plague zone? (5) What was happening in 

societies that were completely isolated from the regions affected by the plague? 

 

By the end of Chapter 15, students should be able to answer the following: (1) What were the 

characteristics of the empires that developed in sub-Saharan Africa during the fourteenth to fif-

teenth centuries? (2) What were the characteristics of the Aztec and Inca empires? (3) What new 

land empires developed across Eurasia during the fourteenth to fifteenth centuries? What strategies 

and practices led to their success? (4) What caused the rise of the Ming dynasty in China? What 

were the reasons for and the consequences of the voyages of Zheng He? (5) How and why did 

Europeans begin to explore new routes in the Atlantic Ocean during the fifteenth century? How 

was this process related to other cultural trends? 

W O R L D  C I V I L I Z A T I O N S  T O  1 5 0 0  

  

Zheng He 



 

 

 
          The 9-10 point essay:  

Contains a well-developed thesis that clearly addresses the nature of the question 

Presents an effective analysis of the item in question; treatment may be uneven  

Supports thesis with substantial and relevant evidence 

Is clearly organized and well written 

May contain minor errors 

Substantial evidence is used 

The 6-8 point essay:  

Contains a thesis which addresses the topic of the question (limited development) 

Has limited analysis and exhibits limited understanding of complexity 

Is mostly descriptive 

Deals with only one aspect of the question in some depth 

Supports thesis with some evidence 

Shows evidence of acceptable  organization and writing; language errors do not interfere with comprehension 

May contain factual errors that do not seriously detract from the quality or argument of the essay 

Some evidence used effectively 

The 4-5 point essay:  

Presents a limited, confused and/or poorly developed thesis 

Contains little or no analysis and is mostly descriptive 

Deals with one aspect of the question in a general way or both aspect in a superficial way; simplistic explanation 

Has minimal or irrelevant supporting evidence  

Confusing organization and writing; organization and language errors interfere with comprehension 

May contain major factual or interpretive errors 

Includes superficial evidence  

Contains little evidence or only  generally comprehension 

The 0-3 point essay:  

Contains no thesis, or a thesis which does not address the question  

Exhibits inadequate or inaccurate understanding of the question (analysis is absent) 

Contains no supporting evidence, or only irrelevant evidence 

Is so poorly organized or written that it inhibits understanding 

May simply paraphrase or restate the question  

Contains numerous errors, both major and minor  

Exhibits little or no understanding of evidence or ignores it completely 

Offers inappropriate evidence 

 

Essay Grading Rubric 
Essays are scored on a 0-10 scale.  The following rubric is used in grading test essays: 



Academic Misconduct 
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Dickinson State University does not 

sanction or tolerate academic mis-

conduct by students. Academic 

misconduct such as cheating on 

exams, plagiarism, etc. is defined in 

the Dickinson State University Stu-

dent Guide under Article III.  A. - 

Academic Misconduct. When the 

instructor has substantial evidence 

that such an academic misconduct 

has occurred, the instructor can 

determine the degree of penalty 

within his/her jurisdiction with re-

gard to the course in which the 

misconduct occurred.  Such penal-

ties may range from a verbal warn-

ing to failure of the course. Proven 

gross academic misconduct by stu-

dents may result in disciplinary 

actions that go beyond academic 

sanctions within the course. If the 

student does not agree with the 

instructor’s allegation of academic 

misconduct and subsequent penalty, 

he/she may make an informal and 

formal appeal through the Academ-

ic Appeals Process. 

vices at 483-2999 in 

the Academic Success 

Center to ensure that 

accommodations are 

implemented in a 

timely fashion.  

Students with disabili-

ties who believe they 

may need an accom-

modation in this 

course are encouraged 

to contact the Coordi-

nator of Disability Ser-

of Kildare, Cam-

byses, Charon, 

Cicero, Cincinna-

tus, Cleopatra, 

Constantine, 

Crassus, Cyrus, 

Darius, David, 

Diocletian, Dioge-

nes, Epicurus, 

Esther, Euripides, 

Eve, Gilgamech, 

Hadrian, 

Hamicar, Hammurabi, Hannibal, Hasdrubal, Hera, 

Herodotus, Hesiod, Hippocrates, Homer, Jesus 

Christ, John the Baptist, Julius Caesar, Juno, Jupiter, 

Justinian, Marc Antony, Marcus Cato, Mars, Minos, 

Moses, Muhammad, Mursilis, Nebuchadnezzar, Nef-

ertiti, Nero, Osiris, Ovid, Pericles, Philip II, Plato, 

Pompey, Pontius Pilate, Ptolemy, Ramses II, Remus, 

Romulus, Sappho, Sargon, Saul, Seneca, Shal-

maneser, Socrates, Solomon, Solon, Sophocles, St. 

Benedict of Nursia, St. Helena, St. Patrick, St. Paul, 

St. Peter, Thucydides, Tiberius, Tiberius Gracchus, 

Tiglath-Pileser, Trajan, Tutankhamen, Virgil, Xerxes, 

Yahweh, Zeno, Zeus, Zoroaster  

Abraham, Achilles, 

Adam, Aechylus, 

Aesop, Ahura Maz-

da, Akhenaten, 

Alexander the 

Great, Allah, Apol-

lo, Archilochus, 

Archimedes, Aris-

totle, Aspasia, 

Athena, Aten, Attila 

the Hun, Augustus/

Octavian, Bridget 

The Block 

Select Important Names in the Ancient World 

Accommodation for Disability 

Steven Hawking 

Honesty is 

the first 

chapter of 

the book of 

wisdom.   

~Thomas 

Jefferson  



Encyclopedic History of Modern 

Germany (1996), and History and 

the Internet (1996), and various 

conference presentations, includ-

ing the European Studies Confer-

ences, the German Studies Asso-

ciation Conferences, the Holo-

caust and the Churches Confer-

Dr. Meier is currently Chair, De-

partment of Social Sciences, and 

Professor of History at Dickinson 

State University.  He received his 

Ph.D. in modern European histo-

ry from the University of Wis-

consin-Madison in 1990.  Since his 

dissertation, "Managing the West 

Germans," he has usually focused 

on modern German political his-

tory.  His professional activities 

include numerous book reviews 

(German Studies Review, H-Net, 

European Studies Journal, Shofar, 

and The Historian), contributions 

to various encyclopedic works 

published by Garland (New 

York), namely, The Holocaust 

Chronicle (1998),  Europe Since 

1945:  An Encyclopedia (1997), 

ences, and the Florida Confer-

ence of Historians. He also 

served as Associate Editor of the 

European Studies Journal. 

 

Dr.  Meier took part in 

“Representations of the ‘Other’: 

Jews in Medieval Christendom.” 

an National Endowment for the 

Humanities Summer Institute, 

held 06 July - 11 August, 2010, in 

Oxford, England, at the Oxford 

Centre for Hebrew and Jewish 

Studies. 

 

Dr. Meier has contributed rough-

ly 170 publications and presenta-

tions in his discipline outside DSU 

since 1990. 

Stickney 422 

291 Campus Drive 

Dickinson, ND 

Phone:   701-483-2116 

Fax:    701-483-2146 

Office Hours: TR 8-10 & 11:30-12 

DICKINSON STATE UNIVERSITY  

Mission, Role, and Scope Statement 

 

Dickinson State University is a regional four-

year institution within the North Dakota Uni-

versity System, whose primary role is to con-

tribute to intellectual, social, economic and 

cultural development, especially to Southwest-

ern North Dakota. The University’s mission is 

to provide high-quality, accessible programs, to 

promote excellence in teaching and learning; to 

support scholarly and creative activities; and to 

provide service relevant to the economy health 

and quality of life of the citizens of the State of 

North Dakota. 

Your Instructor 

Email: david.meier@dickinsonstate.edu 

Dr. David A. Meier 

mailto:david.meier@dickinsonstate.edu

